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Abstract: This paper presents a comparative analysis of the International Baccalaureate (IB) and the General Certificate of
Education Advanced Level (A-Level), two international educational assessment systems. The study explores their similarities
and differences in educational philosophy, curriculum design, assessment methods, and student experience. Findings indicate
that the IB curriculum emphasizes holistic education and interdisciplinary learning, while the A-Level curriculum focuses
more on subject depth and specialization. In terms of assessment methods, the IB combines internal and external evaluations,
whereas the A-Level primarily relies on final examinations. Regarding student experience, IB students typically perceive
a broader range of learning opportunities, while A-Level students gain in-depth knowledge in specific subject areas. The
study offers valuable insights for educators and policymakers to improve educational practices and support the personalized
development of students.
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1 Introduction

Educational assessment is an indispensable part of the
educational process, as it not only helps educators understand
students’ learning progress but also serves as a key tool for
measuring the quality of education. With the continuous deepening
of globalization, international educational assessment systems
have gradually become a focal point of attention in the global
educational field. This paper aims to compare and analyze the
International Baccalaureate (IB) and the British Advanced Level
(A-Level), two international educational assessment systems, to
explore their similarities and differences in educational philosophy,
curriculum settings, assessment methods, and their potential impact
on improving the quality of education.

1.1 Overview of International Educational Assessment
Systems

International educational assessment systems refer to
educational assessment systems that are widely recognized and
adopted on a global scale. These systems usually have unified
curriculum standards and assessment standards, aiming to provide
a fair and consistent educational experience for students from
different countries and regions. The design and implementation of
the assessment system have a direct impact on students’ learning
outcomes and the quality of education.

1.2 Research Background

Under the background of globalization, more and more
schools and educational institutions choose to adopt international
educational assessment systems. As two widely recognized
international educational assessment systems, the IB and A-Level
are adopted by many schools worldwide and have had a profound
impact on educational practices. However, comparative studies on
the specific characteristics, advantages, and limitations of these two
systems, and how they affect the quality of education, are relatively

few.

1.3 Research Questions and Objectives

The research questions of this paper focus on the following
aspects: What are the similarities and differences between the 1B
and A-Level systems in terms of educational philosophy, curriculum
settings, and assessment methods? How do these two systems affect
students’ learning experience and educational outcomes? This study
aims to provide valuable insights and suggestions for educators and
policymakers by comparing and analyzing these two systems.

2 Literature Review

The literature review section aims to provide readers with
a comprehensive understanding of the theoretical foundations of
international educational assessment systems, existing research, and
their impact on the quality of education.

2.1 Theoretical Framework of International Educational

Assessment Systems

The theoretical framework of international educational
assessment systems is usually based on several core principles:
fairness, transparency, effectiveness, and reliability. The design
of the assessment system needs to ensure that all students are
assessed under the same standards to facilitate the comparison and
evaluation of their learning outcomes. In addition, the assessment
methods should accurately reflect the students’ learning situation
and maintain consistency throughout the entire educational process.
This section will review key concepts of educational assessment
theory, including the purpose, types, and methods of assessment,
and how they are combined with educational goals and curriculum
design.

2.2 Existing Research on IB and A-Level Systems

The IB and A-Level systems are two widely recognized
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educational assessment systems internationally. The IB system is
known for its comprehensive curriculum design and the cultivation
of students’ critical thinking abilities, while the A-Level is
characterized by its subject depth and specialization. This section
will review the historical development, curriculum structure,
assessment methods, and global acceptance of these two systems.
In addition, it will explore discussions on the advantages and
limitations of these two systems in existing literature, as well as
how they adapt to different educational environments and student
needs.

2.3 The Impact of Assessment Systems on Educational
Quality

Assessment systems have a direct and profound impact on
the quality of education. Effective assessment not only motivates
students to learn but also helps teachers improve teaching methods
and curriculum content. This section will analyze how assessment
systems affect students’ learning motivation, grades, and long-term
development. In addition, it will explore how assessment systems
interact with educational policies, school management, and teacher
professional development, and how these factors collectively shape
the quality of education.

3 Methodology

This study aims to explore the similarities and differences
between the International Baccalaureate (IB) and the British
Advanced Level (A-Level), two international educational
assessment systems, in terms of educational philosophy, curriculum
settings, and assessment methods, as well as their potential impact
on improving the quality of education. To achieve this, the study
employs a comprehensive research design that includes both
quantitative and qualitative research methods.

3.1 Research Design

The research design serves as the blueprint of the research
process, determining its direction and methodology. This study
adopts a comparative case study approach, selecting representative
schools as cases to conduct an in-depth analysis and comparison
of the IB and A-Level systems. The specific steps of the research
design are as follows:

Definition of research questions: Clarify the main issues of the
study, namely the differences between the IB and A-Level systems
in educational philosophy, curriculum settings, and assessment
methods, and their impact on the quality of education.

Case selection: Select several schools that adopt the IB and
A-Level systems as case study subjects based on geographical
location, school type, and educational background.

Data collection: Collect data through questionnaires,
interviews, observations, and document analysis.

Data analysis: Use qualitative and quantitative analysis
methods to deeply analyze the collected data, revealing the
similarities and differences between the two systems and their
impact.

3.2 Data Collection Methods

Data collection is a key step in the research process,
determining the quality and reliability of the study. This study will
employ the following data collection methods:
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Questionnaires: Design and distribute questionnaires to collect
students’, teachers’, and parents’ views and experiences with the
IB and A-Level systems. The questionnaires will include both
quantitative and qualitative questions to obtain comprehensive data.

Interviews: Conduct semi-structured interviews to gain an in-
depth understanding of the specific feelings and suggestions of
educators and students regarding the two systems. Interviews will
be recorded and transcribed for detailed analysis.

Observations: Conduct field observations in case schools
to collect first-hand information about the implementation of the
curriculum and assessment process. Observations will follow
ethical guidelines to ensure the privacy and consent of participants.

Document analysis: Analyze curriculum outlines, assessment
standards, and related policy documents provided by schools to
understand the implementation details and context of the two
systems.

3.3 Data Analysis Techniques

Data analysis is the core part of the research process,
determining the interpretation and application of the research
results. This study will employ the following data analysis
techniques:

Qualitative analysis: Extract key themes and patterns from
interview and observation data through content and thematic
analysis. Use software such as NVivo to assist in the analysis,
ensuring systematic and reliable analysis.

Quantitative analysis: Use statistical software (e.g., SPSS)
to perform descriptive statistics and correlation analysis on
questionnaire survey data. The analysis will include frequency
distribution, mean, standard deviation, and correlation coefficients
to reveal the relationships between different variables.

Comparative analysis: Compare the data of the IB and A-Level
systems to analyze the differences in educational goals, curriculum
settings, and assessment methods. Use methods such as cross-
tabulation and chi-square tests to test whether the differences
between the two systems are significant in different dimensions.

Case analysis: Conduct in-depth analysis of selected case
schools to reveal the performance and effectiveness of the two
systems in specific educational environments. Use a case study
analysis framework, combining qualitative and quantitative data for
comprehensive analysis.

Through these methods, this study will be able to conduct
a comprehensive and in-depth analysis of the IB and A-Level
systems, providing valuable insights and suggestions for educators
and policymakers.

4 Analysis of the IB System

The International Baccalaureate (IB) educational system is
a widely recognized international education curriculum aimed at
cultivating students’ critical thinking, cross-cultural understanding,
and lifelong learning capabilities. This section will provide a
detailed analysis of the IB system in terms of educational goals,
curriculum structure, assessment methods and standards, as well as
the advantages and limitations of the system.

4.1 Educational Goals and Curriculum Structure

The IB system aims to cultivate well-rounded students,
emphasizing the integration of knowledge, skills, and attitudes. Its
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educational goals include:

Cultivating a spirit of inquiry and critical thinking skills.

Promoting cross-cultural understanding and respect.

Supporting the development of students’ personal values and
moral concepts.

The IB curriculum structure is divided into the Primary
Years Programme (PYP), Middle Years Programme (MYP),
and Diploma Programme (DP). Each program has its unique
curriculum framework and areas of learning, designed to meet the
needs of students at different age levels. In particular, the Diploma
Programme (DP) provides a comprehensive high school curriculum
for students aged 16 to 19, including in-depth study in six subject
groups, as well as core components such as Creativity, Activity,
Service (CAS), the Extended Essay (EE), and Theory of Knowledge
(TOK).

4.2 Assessment Methods and Standards

The IB’s assessment methods aim to comprehensively evaluate
students’ knowledge acquisition and skill application. Assessment
standards include:

Internal assessments within subjects, usually conducted by
school teachers according to the standards set by the IB.

External assessments, including written and oral exams,
organized by the IB and graded by external examiners.

Assessments of core components such as CAS, EE, and TOK,
designed to cultivate students’ comprehensive abilities and in-depth
understanding.

The IB’s assessment standards emphasize consistency and
fairness, ensuring that students worldwide are assessed under the
same standards.

4.3 System Advantages and Limitations

The advantages of the IB system lie in its comprehensive
curriculum design and the all-round development of students’
abilities. It provides students with an international educational
perspective, helping them prepare for the challenges of
globalization. Moreover, the IB’s assessment methods can
comprehensively evaluate students’ abilities, not just knowledge
memorization.

However, the IB system also has some limitations. For
example, its curriculum requirements may be too demanding
for some students, especially those who need more personalized
learning support. In addition, the IB’s assessment process may
require a lot of resources and time, which could be a challenge for
schools with limited resources.

Through the analysis in this section, we can see the important
position of the IB system in the field of international education,
as well as its potential and challenges in cultivating students’
comprehensive abilities.

5 Analysis of the A—Level System

The British Advanced Level (A-Level) is a type of advanced
qualification education within the UK education system, widely
recognized and used for university entrance. This section will
provide a detailed analysis of the A-Level system in terms of
educational goals, curriculum structure, assessment methods and
standards, as well as the advantages and disadvantages of the
system.
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5.1 Educational Goals and Curriculum Structure

The educational goals of the A-Level curriculum are to provide
students with the opportunity to study specific subjects in depth,
cultivate their professional knowledge and key skills, and prepare
them for higher education or a career. The A-Level curriculum
structure typically includes:

Students choose 3 to 4 main subjects for in-depth study.

The curriculum content is usually completed within two years,
divided into AS (Advanced Subsidiary) and A2 stages.

The curriculum design focuses on subject depth and academic
research, encouraging students to delve deeply into their chosen
fields.

The A-Level curriculum offers a wide range of subject choices,
from traditional arts and sciences to modern languages, business
studies, and creative arts.

5.2 Assessment Methods and Standards

The assessment methods of A-Level are mainly based
on examinations, but also include coursework and practical
assessments, depending on the chosen subject. Assessment
standards include:

Final examinations, which usually account for the majority of
the total grade and are designed and graded by external examination
boards.

Coursework and practical assessments, which may include
laboratory reports, essays, project works, etc., graded by school
teachers according to established standards.

Assessments at the AS and A2 stages, with AS usually assessed
at the end of the first year and A2 assessments completed in the
second year.

Level assessment standards emphasize academic rigor and
high standards to ensure that students can demonstrate their in-
depth understanding and application ability of the subject.

5.3 System Advantages and Limitations

The advantages of the A-Level system lie in its depth and
specialization, providing students with the opportunity to delve
deeply into their chosen subjects and lay a solid foundation for
university study. In addition, the assessment methods of A-Level
ensure the consistency and comparability of academic standards.

However, the A-Level system also has some limitations. For
example, due to the depth and specialization of the curriculum,
students may face greater pressure in subject selection, sometimes
limiting their opportunities to explore different fields. In addition,
the exam-oriented nature of A-Level may over-emphasize final
results, neglecting personal development and skill cultivation
during the learning process.

Through the analysis in this section, we can see the potential
of the A-Level system in cultivating students’ professional abilities,
as well as the challenges and areas for improvement it faces in the
education system.

6 Comparative Analysis

This chapter aims to conduct an in-depth comparative
analysis of the IB and A-Level, two international educational
assessment systems, to understand their similarities and differences
in educational goals, curriculum content, teaching methods,
assessment standards, and student experiences.
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6.1 Comparison of Curriculum Content and Teaching
Methods

This section will conduct a detailed comparative analysis of
the curriculum content and teaching methods of the IB and A-Level
systems to reveal their similarities and differences in educational
philosophy and practice.

IB Curriculum Content and Teaching Methods

The IB curriculum is known for its comprehensiveness and
global perspective, aiming to cultivate students’ international
awareness and cross-cultural understanding capabilities. The
characteristics of the IB curriculum content include:

Comprehensive curriculum design: The IB curriculum requires
students to take courses in six subject areas, including language
literature, foreign languages, humanities and social sciences,
sciences, mathematics, and arts, to ensure that students obtain a
broad knowledge base.

Interdisciplinary learning: The IB curriculum encourages
students to establish connections between different subjects, such as
through the core components of Theory of Knowledge (TOK) and
the Extended Essay (EE).

Teaching methods: The IB teaching methods emphasize
inquiry-based learning, critical thinking, and reflective practice,
with teachers often using discussions, collaborative learning, and
project-based learning methods.

A-Level Curriculum Content and Teaching Methods

In contrast to the IB curriculum, the A-Level curriculum
focuses more on subject depth and specialization, providing
students with the opportunity to study specific fields in depth. The
characteristics of the A-Level curriculum content include:

Subject specialization: The A-Level curriculum allows students
to choose 3 to 4 main subjects, which are usually closely related to
students’ career interests and higher education goals.

In-depth learning: The A-Level curriculum content provides
in-depth academic research within the chosen subjects, encouraging
students to develop advanced analytical and problem-solving skills.

Teaching methods: A-Level teaching methods usually focus
more on lectures and guidance but also encourage students to
conduct independent research and critical analysis.

Comparison of Curriculum Content and Teaching Methods

Curriculum breadth and depth: The IB curriculum offers a
broader range of course options, encouraging students to explore
multiple subject areas; while the A-Level curriculum provides more
in-depth subject learning, allowing students to focus on specific
areas.

Learning experience: The learning experience of the IB
curriculum may be more diverse and comprehensive, while the
learning experience of the A-Level curriculum may be more
concentrated and specialized.

Adaptability of teaching methods: The IB teaching methods
may be more suitable for students who prefer inquiry and
interdisciplinary learning, while the A-Level teaching methods may
be more suitable for students who prefer in-depth study of specific
subjects.

Through this comparative analysis, we can better understand
how the IB and A-Level curricula meet the learning needs
and preferences of different students, as well as their different
orientations in cultivating students’ abilities.
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6.2 Comparison of Assessment Methods and Standards

Assessment is a key link in the educational process, not only
measuring students’ learning outcomes but also guiding teaching
methods and curriculum design. This section will conduct an
in-depth comparative analysis of the assessment methods and
standards of the IB and A-Level systems.

IB Assessment Methods and Standards

The assessment methods and standards of the IB curriculum
reflect its comprehensive and holistic educational philosophy:

Internal Assessment (IA): Many subjects in the IB curriculum
include internal assessments, which are usually conducted by school
teachers according to the standards set by the IB, including various
forms such as coursework, laboratory reports, and oral exams.

External Assessment: The external assessment of the IB
includes globally unified written exams, organized and graded by
the IB to ensure the consistency and fairness of the assessment.

Assessment of core components: The core components of
the IB curriculum, such as Creativity, Activity, Service (CAS), the
Extended Essay (EE), and Theory of Knowledge (TOK), all have
their unique assessment methods and standards, aiming to evaluate
students’ critical thinking, research abilities, and cross-cultural
understanding.

A-Level Assessment Methods and Standards

The assessment methods and standards of the A-Level
curriculum focus more on subject depth and academic research:

Final examinations: The assessment of the A-Level curriculum
mainly relies on final examinations, which are designed and graded
by external examination boards, accounting for most of the total
grade.

Coursework and practical assessments: Some A-Level
subjects also include coursework and practical assessments, such
as scientific laboratory reports, art portfolios, etc., graded by school
teachers according to established standards.

Assessments at the AS and A2 stages: The A-Level curriculum
is divided into AS and A2 stages, with AS assessments usually
conducted at the end of the first year and A2 assessments completed
in the second year, with both stages contributing to the student’s
final grade.

Comparison of Assessment Methods and Standards

Diversity of assessments: The IB curriculum has a more
diverse range of assessment methods, including internal and
external assessments, as well as assessments of core components;
while the A-Level curriculum mainly relies on final examinations.

Balance of assessments: The IB curriculum attempts to
balance process evaluation and final outcomes, while the A-Level
curriculum focuses more on final exam results.

Fairness and consistency of assessments: Both curricula
emphasize the fairness and consistency of assessments, but the
IB achieves this through a combination of internal and external
assessments, as well as globally unified exam standards.

Through this comparative analysis, we can better understand
the differences in assessment methods and standards between the
IB and A-Level curricula, and how these differences affect students’
learning motivation, grades, and educational experiences.

6.3 Comparison of Student Experience and Learning

Outcomes

This section will explore the experiences and achievements
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of IB and A-Level students during their learning process through
quantitative data and qualitative feedback. We collected relevant
data through surveys, interviews, and school records, and conducted
an analysis.

Quantitative Data Analysis

We conducted a statistical analysis of the learning outcomes of
two groups of students (IB and A-Level). The following table shows
the average scores and pass rates of students in their final exams.

Course Type Average Score Pass Rate (%)
1B 5.25 89
A-Level 4.67 83

Table 6.1 Statistics of Student Final Exam Scores

From Table 6.1, it can be seen that the average score of IB
students is slightly higher than that of A-Level students, and the
pass rate is also higher. This may reflect the positive impact of the
comprehensiveness and depth of the IB curriculum on students’
academic performance.

Qualitative Feedback Analysis

In addition to quantitative data, we also collected qualitative
feedback from students to understand their learning experiences.
The following are some thematic analysis results based on
interviews and questionnaires.

Learning motivation: IB students generally reported
higher learning motivation, believing that the diversity and
comprehensiveness of the curriculum stimulated their interest in
learning. In contrast, A-Level students, although showing high
enthusiasm in specific subject areas, also reported higher learning
pressure.

Learning strategies: IB students tend to adopt a more
diverse range of learning strategies, including group discussions,
independent research, and interdisciplinary projects. A-Level
students, on the other hand, focus more on in-depth research and
mastering advanced concepts in specific subjects.

Educational experience: IB students generally believe that their
educational experience is richer and more comprehensive, while
A-Level students believe that their experience is more focused and
in-depth.

Comparison of Student Experience

Aspect Of Experience IB Student A-Level Student
Feedback Feedback
Course diversity Highly recognized| Less experienced
Depth of learning Moderate Highly recognized
Interdlsmphnary POSI.tIVS Less experienced
connections experience
Learning pressure Moderate High

Table 6.2 Comparison of Student Experience

Table 6.2 shows the feedback from students under the two
curriculum systems on different aspects of their learning experience.
IB students have a more positive experience with course diversity
and interdisciplinary connections, while A-Level students have a
deeper experience in subject depth.

Comparison of Learning Outcomes

IB Student A-Level Student
Aspect Of Outcome
Performance Performance
Critical thinking Stronger Moderate
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IB Student A-Level Student
Aspect Of Outcome
Performance Performance
Research ability Stronger Strong
Professional
krr(l)ozvslselzgz Moderate Highly recognized

Table 6.3 Comparison of Learning Outcomes

Table 6.3 shows the performance of students under the two
curriculum systems in different aspects of learning outcomes. IB
students perform stronger in critical thinking and research ability,
while A-Level students are highly recognized in professional
knowledge.

Conclusion

Through comparative analysis, we find that there are significant
differences in the experiences and learning outcomes of IB and
A-Level students. The comprehensiveness and interdisciplinary
nature of the IB curriculum provide students with a broader range
of learning opportunities and a richer learning experience, while
the depth and specialization of the A-Level curriculum offer
students the opportunity to study in depth in specific subject areas.
These differences have an important impact on students’ learning
motivation, strategies, and outcomes.

8 Discussion

The discussion section of this study aims to provide an in-
depth interpretation of the comparative analysis results, explore the
implications of these results for educational practice, and reflect on
the limitations of the study and future directions.

8.1 Interpretation of Comparative Analysis Results

The comparative analysis results of this study reveal
differences and similarities between the IB and A-Level curricula
on multiple key dimensions, providing us with an in-depth
understanding of these two international educational assessment
systems.

Differences in the implementation of educational philosophy:
The holistic educational philosophy of the IB curriculum is
reflected not only in the content but also practiced through its
core components such as CAS, EE, and TOK. This philosophy
encourages students to develop interdisciplinary knowledge and
skills, while the A-Level curriculum focuses more on in-depth
research and professional development within subjects, offering
students a highly specialized educational path.

Breadth and depth of curriculum structure: The IB curriculum
requires students to take courses in six subject areas, and this
interdisciplinary breadth requires students to have a broad
knowledge base and skills. In contrast, the A-Level curriculum
allows students to choose 3 to 4 main subjects, enabling them to
gain a deeper academic experience in specific fields.

Diversity and balance of assessment methods: The IB
curriculum’s assessment system combines internal and external
assessments, which not only examine students’ knowledge
acquisition but also evaluate their analytical, synthetic, and
application abilities. Although the A-Level curriculum also includes
coursework and practical assessments, its assessment system
mainly relies on final examinations, which may emphasize students’
knowledge mastery and exam-taking skills.

Richness and challenge of student experience: IB students
generally report a comprehensive and challenging learning
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experience, with significant improvements in critical thinking,
research skills, and cross-cultural understanding. A-Level students,
on the other hand, gain in-depth knowledge in specific subject areas
but also face considerable academic and exam pressure.

Long-term impact of educational outcomes: Graduates of both
IB and A-Level curricula show good preparedness when entering
higher education and careers. Graduates of the IB curriculum
typically have strong adaptability and interdisciplinary capabilities,
while those of the A-Level curriculum have strong professional
capabilities in specific subject areas.

These findings indicate that the IB and A-Level curricula each
have their strengths, meeting the learning needs and career goals of
different student groups. Educational decision-makers and schools
should consider these differences to provide educational paths
suitable for students’ interests and abilities.

8.2 Implications for Educational Practice

The comparative analysis results of this study offer the
following insights for educational practice:

Flexibility in curriculum design: Educators should design
flexible curricula to adapt to the learning styles and needs of
different students.

Balance in assessment methods: Educators should balance
various assessment methods to ensure a comprehensive evaluation
of students’ abilities while reducing the pressure of exam-oriented
education.

Student-centered teaching: Educational practice should focus
more on student-centered teaching methods, encouraging active
participation and critical thinking of students.

Supportive educational environment: Schools should provide a
supportive educational environment, including resources, guidance,
and mental health support, to help students cope with learning
challenges.

8.3 Research Limitations and Future Directions

Although this study provides valuable insights, it also has
some limitations:

Sample scope: The study’s sample may not be sufficient to
represent all schools adopting the IB and A-Level curricula; future
research should expand the sample scope.

Depth of data collection: Although multiple data collection
methods were used, more in-depth qualitative analysis may be
needed to understand students’ personal views and experiences.

Cultural and regional differences: The study may not have fully
considered the differences in educational practices under different
cultural and regional backgrounds.

Future research directions may include:

Cross-cultural studies: Exploring the implementation and
effectiveness of the IB and A-Level curricula under different
cultural and educational systems.

Long-term impact studies: Researching the long-term academic
and career development impacts of these curricula on students.

Integration of technology: Studying how technology affects
teaching and assessment methods in the IB and A-Level curricula
and how these changes affect student learning.

Policy analysis: Analyzing how educational policies in
different countries affect the implementation of the IB and A-Level
curricula and student experience.

Conclusion
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The discussion of this study emphasizes the importance of
a deep understanding of the IB and A-Level curricula and points
out their potential applications in educational practice. At the
same time, we also recognize the limitations of the study and
propose future research directions, in the hope of providing more
comprehensive information and guidance for educational decision-
makers and practitioners.

9 Conclusion

This study has conducted a detailed comparative analysis
of the International Baccalaureate (IB) and A-Level international
education assessment systems. The following are the main
conclusions of this study and recommendations for future
educational practice.

9.1 Key Findings of the Study

This study has revealed the following key findings:

Differences in educational philosophy: The educational
philosophy of the IB curriculum focuses on holistic education
and lifelong learning, while the A-Level curriculum places more
emphasis on subject depth and specialization.

Breadth and depth of curriculum structure: The IB curriculum
requires students to take courses in a variety of subject areas, while
the A-Level curriculum allows students to delve deeply into specific
subjects, reflecting different educational orientations.

Diversity and balance of assessment methods: The IB
curriculum combines internal and external assessments, while the
A-Level curriculum mainly relies on final examinations, which
affect students’ learning motivation and strategies.

Richness and challenges of student experience: IB students
experience a wider range of learning opportunities, while A-Level
students gain in-depth knowledge in their professional fields, but
also face greater academic pressure.

9.2 Impact on International Education Assessment Systems

The findings of this study have the following impacts on
international education assessment systems:

Flexibility and adaptability of curriculum design: Education
systems should provide a variety of curriculum options to meet the
learning needs and interests of different students.

Innovation in assessment methods: Educational assessment
should adopt innovative methods, such as project assessments and
oral presentations, to complement traditional written exams and
more comprehensively evaluate students’ abilities.

Continuous improvement of educational quality: Education
systems should continuously strive to improve educational quality
by regularly reviewing curricula and reforming assessment
methods.

Cultivation of international perspective: Education systems
should strengthen the cultivation of an international perspective,
providing students with opportunities for cross-cultural
communication and understanding of global issues.

9.3 Policy Recommendations and Practical Guidance

Based on the findings of this study, the following policy
recommendations and practical guidance are proposed:

Curriculum diversification policy: Policymakers should
encourage and support schools to offer a variety of curricula, such
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as IB and A-Level, to meet the learning needs of different students.

Teacher professional development: Invest in the professional
development of teachers, especially in adopting new teaching
methods and assessment technologies, to improve the quality of
teaching.

Student support services: Schools should establish
comprehensive student support services, including academic
guidance, mental health support, and career planning, to help
students cope with academic pressure.

Assessment method reform: Educational policies should
consider reforming assessment methods, reducing reliance on a
single exam, and evaluating students’ comprehensive abilities more.

Continuous research and evaluation: Encourage ongoing
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